UNESCO State of Education Report for India 2021: Teachers 

Teacher Educator Interview Responses

[This is a pre-analysis questionnaire to collate the responses. Please fill in the responses of each of the respondents for the following questions (for instance if there are three respondents, we enter all the three responses here). Give examples wherever relevant. Response for each question to be collated as a set so that summaries can be written later. Response to each question will be a paragraph of several responses]

	S.N
	ID
	Organisation
	Designation
	Code

	1
	2021017
	St. Xavier's Institute of Education
	Associate Professor
	VS

	2
	2021018
	Smt. Kapila Khandwala College of Education
	Principal
	JI

	3
	2021019
	K. J. Somaiya Comprehensive College of Education
	Principal
	DSS

	4
	2021020
	H. B. B.Ed. College Sainath Education Trust
	Principal
	SH

	5
	2021021
	Dept of Education, University of Mumbai
	Associate Professor
	ST

	6
	2021022
	Gandhi Shikshan Bhavan- College of Education
	Principal
	JA

	7
	2021023
	Govt teachers school, amravati
	Principal
	VK

	8
	2021024
	Shivaji sjhikshan mahavidyalay amravati
	Principal
	SK

	9
	2021025
	Janta college, chandrapur
	Principal
	SB

	10
	2021026
	Hanuman Vyayam Prasarak Mandal (HVPM) Amravati
	Principal
	SW

	11
	2021027
	Department of Education and Extension
Savitribai Phule Pune University- PU
	Professor and Head, Department of Education and Extension
	SS





For II: For each of the programs offered, is full component of seats being filled? Is the admission stable/ decreasing or increasing? : 
VS: almost full
JI: admission is almost full every year
DSS: unable to fill full. Average: 70-75 in B.ED. M.Ed very few as they are already working.
SH: almost full
ST: a sudden surge of admissions in a pandemic as it was online. However, admissions are static.
JA: almost full admissions take place every year
VK: almost full
SK: almost full
SB: B.Ed is full but M.ED admissions are less
SW: almost full
SS: almost all for all courses

For III 3.1: Is the college getting enough students from all streams(language, arts, biology, phy+math, commerce and any other stream) 
VS: 6 subjects in B.ED and students enrolled acc to the subject they had in graduation. Max students are from Arts (Eng), Science & Math. engineering and Management stream students. Eco, geography are very few.
JI: 18-20 students language, social sciences. 30-35 students are science. 5-7 are from commerce.
DSS: almost equal proportion from arts, science, commerce. Engineering students are also there
SH: most from commerce, then science and very few from Arts. Engineering, IT are also there who are 1-2% of students
ST: a lot of students from commerce. Pvt colleges take a lot of commerce students. Humanities and science are more or less the same
JA: come in through the CET and college does not have a say in the kind of students being selected. More students from science, followed by commerce and then Arts/Humanities. 
VK: Science background more and from the rural area. 5-6 from language, math. Mix students. 
SK: 50% arts quota, 40% science quota, 10% commerce. If seats are not filled, then Engineering, Medical students are also welcomed
SB: quota is pre-decided by Central university and admissions happen likewise
SW: quota based. 50% science 30 commerce, 20 arts. Spot admissions happen at the end. Admission conducted by SCERT
SS: Integrated B.Sc B.Ed- all from science background. BA-B.Ed all are from Arts/humanities/social sciences background. No quota and depends on merit and entrance exams

For III 3.4: Are they getting enough men and women from all streams?(about proportion of boys and girls to each of the stream)
VS: women are more. Current academic year: 8 boys, 42 girls
JI: women are more compared to men. 3-4 male in a group of 50 students
DSS: more women compared to men
SH: more women and less men
ST: women are more
JA: women are more comparatively 
VK: 90%-10% (girls-boys)
SK: women are more than men
SB: Girls are more than men. 70-80% are women. B.Ed. and M.Ed as well
SW: currently 4 boys, 38 girls. But girls are always more. 90-10 %

For III 3.2 and 3.3:  What are the perceptions about quality of students they are getting? Is quality of students changing? In what way? 
VS: Marks are really high for students who get through in our college, however, the content knowledge and the capability is sometimes low in the students admitted. Also for students who are from science background, find it difficult to teach math. Content knowledge is one thing, and skill to teach is another. And the quality of both these is very different from students . Admissions is based om merit so we don’t have a choice on admissions
JI: quality is something that is not in our hands and everything is centralised. 25 students are really good students with good educational background. However, regional language students take more time to greasp concepts. Pure math students are also very few.
DSS: B.ED- 2-4 students who get O grade. 10-12 who get A=. 15-20 who get A grade. Hardly 2-3 who get B+. M.Ed: better students and they secure grades only until A grade. Less quantity and more quality.
SH: many students are in the 1st class marks range. All students are interested to do B.ED with jobs. 
ST: most of the students are high-rank students but we look at students who come in from rural Maharashtra and regional language backgrounds. 
JA: head-heart-hand is where our students take away the credit as we train them in all. And it is important to be trained to do socially important productive work so that the best knowledge is transferred without compromise.
VK: -
SK: admission is done on a merit basis only
SB: 50% is minimum. Relaxation for SC, ST and OBC. M.Ed minimum criteria is 55%. Regular attendance is very low given they need to study and earn as well. The 1-year course was really good. Because of 2 years course, B. Ed attendance has been hit.
SW: reserved quota 45% open is 50%. Some students have 80% in 12th boards
SS: science students are from 1st class.however, students from science and math backgrounds who have done engineering and other courses face difficulty when they come into teahcing as the field is completely different from what they studied before. This is not the case with Arts and Humanities background students.

III-3.8:  What are the Soc-economic profiles of students coming into the program?
VS: middle class and lower-middle-class students who apply for scholarships.
JI: middle or upper middle class students. 10% very rich. Rest are middle class
DSS: Guj minority college. 15-20 students who are Gujaratis and then preference to other linguistic minority groups. Middle class and lower middle class 
SH: middle and lower-middle-class students
ST: -
JA:  middle and lower middle class take admissions
VK: 90% above get admitted in all streams. 80% is the average. Marathi background is a little low around 45%. Urdu medium students have stronger academic qualification
SK: mix batch of students. Students who are first-generation learners but also such students whose parents are well to do. 20-30% are from an extreme rural background
SB: students who get through the reservation, do get scholarships. SC, ST, NT get full scholarships. OBC get 50%. 
SW: rural background. 
SS: 80% are from lower strata



III-3.9:  What are the other jobs the students go to? 
VS: some offices 
JI: banking, sales, coaching tuitions, govt exams, clerical posts, higher education (NET/SET)
DSS: higher education, other jobs that are not good.
SH: other jobs such as technical jobs and also look for further education
ST: it depends on the student’s area of interest
JA: any other job that pays well because teaching is not considered to be a lucrative job
VK:  agricultural work, working in urban areas, competitive exams, engineering/medical stream
SK: Post-graduation, business/salaries job, tuition classes, teach in Pvt schools
SB: come to B.Ed because they did not get admission elsewhere. Girl child wanted to get married- boy’s side family looking for basic education where a girl can contribute to income- let her pursue B.Ed. The real motivation to teach and learn is very less
SW: medicine, engineering
SS: competitive exams, Govt administrative services. Job oriented programs like hospital management, etc

III-3.10: What was their motivation to join TE training?
VS: interest in teaching, convenience, marriage point of view. Higher goals of the students to pursue teaching. Altruistic students who want to make a difference in society. 
JI: to become a teacher and by the time they graduate they know they cannot go back to do any other course which they could have taken post 12th 
DSS: who aspire to become teachers and do something for society.
ST: students who took up just the content subjects, come into B.ED for understanding how to take it to students by actually teaching it to the students
JA: the passion to teach and the dedication they see when they see their teachers teaching.But this is reducing a lot.
SH: need a job to keep afloat and having a degree in today’s world is important to earn
VK: motivation to become a teacher. Short term investment and then get a job to earn bread-butter
SK: earlier as it was a 1-year course, jobs were too many in number. However later, the govt vacancies got reduced and 2-year course flourished. Men became less in number as job frequency got less and they needed to start earning ASAP. however, with girls, their parents thought to make her educated for her to get married off to better prospects. Need to learn life skills and hence get enrolled
SB: those who want to actually teach and learn education, come in for B.Ed. Integrated Teacher Education program post 12 according to NEP. The happiness of teaching someone and getting to see students flourish in their life is the biggest motivation. Inspired by their own teachers
SW: govt job, socio-economic back people prefer D.Ed as preferred programs as the entire family was illiterate. Interested in the teaching field. Urge to develop personality
SS: intellectual stimulation is as important as job satisfaction and self sustaining remuneration. 

IV- 4.1 What do students like in the program?
VS: All the activities to different their skills and competencies.
JI: connection between job-salary and when they see that happening, then it’s ok. Teaching-learning techniques is also something that they like. Teahcing experiences they get in schools
DSS: school internship and teaching in schools is the best part of the syllabus that they like
SH: co-curricular activities and school teaching
ST: co-curricular activities and the actual teaching in class.
JA: co-curricular activities. Content teaching is done through activity-based teaching
VK: classroom practices at the end of each month. 1 week at the end of each month they go to schools and teach students. They enjoy that phase a lot
SK: school curriculum, teach directly in school, internship, overall activities of running an actual school. This helps them gain confidence and enhance their skills and personality
SB: EPC (Enhancing Professional Competencies), activities, internship (4 weeks and 16 weeks), sports activities- B.Ed. M.Ed- Internship
SW: actual field/school teaching. They look up to their own teachers and try to ape it during their own teaching practices
SS: field work and internship program where they get actual experience of teaching in the class

IV-4.2 What are the difficulties the students face during/about the program?
VS: too many intensive projects and assignments. The timetable is also not paced properly. Assignments get mixed with the other subjects. Internal assessments grade is not given at the same time and so they feel that should be given so that they know where they lack to be able to cope in next semester.
JI: heavy syllabus and too many assignments and activities
DSS: subjects are a little difficult from what they had studied. Sociological and Psychological theories are a little difficult to understand. The workload of learning is too much.
SH: more fees and less time to continue doing jobs and that leaves with less time to do both together. 
ST: nothing really
JA: infrastructure is not posh. 
VK:  lengthy program, more hard work. Too many practicals and assignments, theoretical seminars as a part of the course. No time for relaxation. 2 years is packed
SK: too little time but too much to comprehend and understand and cover in 2 years course
SB: Statistics paper especially for Arts students (B.ED)
SW: just job security. Govt does not have job vacancies. Pvt schools do not pay very good. Govt has opened too many pvt D.Ed colleges which have resulted in scattered or no colleges at all
SS: drop outs are consistent where they get better opportunities at earning. Other than that, no issues.

IV-4.5 What all do they learn from the program? 
VS: at the end of the program, they praise the program and the structure. Because at the end during the interviews when they get good jobs, that’s when they are grateful for the 2-year program.
JI: They do learn the teaching-learning technique, but if the assessment is MCQ based, then the whole program is compromised. Reflection based skills and use of technology is learnt through the course
DSS: they find it difficult in the beginning, but towards the end, when they spent time in schools and during the recruitment; they see that the course has helped them holistically.
SH: more time to teach in schools and that helps in getting the content and pedagogy practice together helping them to become better teachers
ST: they find it enhancing and communicate that 2 year is less to learn everything
JA: overall development happens in the students. And it is not just official. The mentor-mentee program is also something that helps them grow professionally. This helps them in taking it further into school teaching. Experience-based learning during the course helps them use these ideas outside school
VK: -
SK: Overall personality development and knows how to conduct themselves
SB: low confidence level when they come into the program. Microteaching is a subject that is extremely crucial in B.Ed. which helps in the integration of teaching skills. Different activities where students are needed to participate and nature evolves accordingly. (B.ED) in (M.Ed) along with confidence-boosting, Research skills gets developed towards the end
SW: personality development 360-degree change and in +ve way. Stage daring, confidence building. Participation in activities is compulsory in D.Ed colleges activities
SS: 4 year program is good as there is ample time to learn the content and pedagogy at large. Students who come in for 2 year program, they want to start earning at the earliest. 
Learning is more to do with implementing their learnings in the classroom. 

IV-4.6 Feedback from the schools: What feedback TEs get from school about their student teachers/ newly recruited ones? Are there any comments about their Industry readiness (examples if any)?
VS: schools give+ feedback to students directly. Most of the schools where students go for internships are schools that the college is been associated with for the longest time. Hence feedback is constructive and how they manage class, lesson plans and dealing with other teachers.
DSS: not until now but plan to have an official forum for feedback from schools
SH: direct feedback is given to students during internships. 
ST: no feedback as such at a formal level at the dept. But schools do prefer students from our B.EDcollege as their teachers
JA: HMs give +ve feedback and schools around our college want students from our institute.
VK: -
SK: HMs give direct feedback about students to the college. +ve feedback
SB: 5 weeks in the school. Right from the school open until school closes, they need to be in school and need to take up classes in between. So schools tell them exactly what they look for. HM give +ve feedback about the students. HMs give feedback directly to students- looking at their lesson plans and also while teaching.
SW: direct feedback is given to students. The internship is when teachers and HMs give feedback to colleges which is related to teaching practices and content- individual feedback wrt each student
SS: Schools are not keen in giving feedback. They generalize the feedback. However, if there are any outstanding students, then they give feedback about the students. Not in terms of program feedback

IV-4.7 What kind of feedback do students give to TEs after the completion of the program/after entering the industry  
VS: not many come back and give feedback and it gets difficult to get feedback. No formal feedback process is in place. They do appreciate the college and the effort the college 
DSS: not really in terms of program feedback, but they do get involved in motivating students to do better in the course
SH: feedback form is given to students and an interview is taken at the end of 2 years to understand their 2 year process. If they give feedback wrt content, they try to imbibe it in the next academic year
ST: alumni involvement is there because it’s a requirement. But it’s just sharing of experiences but no feedback is asked for the curriculum.
JA: ICT integration happened after 1st batch of covid students and with the help of students integrated the use of ICT for next batch. Classroom arrangement is also something students gave feedback about and now have changed the sating arrangement
VK: no system for feedback even before I was appointed
SK: Every year there is a feedback session from aluminis. They also give feedback wrt the curriculum and state how a particular aspect of the curriculum helped them in their new teaching profession
SB: NCTE requires a report, where there is a format about feedback from students. So it’s a given that it needs to be asked
SW: feedback is asked- not given. For e.g.: what to do next in terms of education, career/job counselling,
SS: it’s more of a reflective feedback on how the course has helped them sail through in the real world

V- in the section on TET collate about what are the views about TET?
· Student’s perceptions about TET
VS: why is this important because even after giving the exam, they’ll be shikshan sevak only. So what’s the whole point of the exam if the recruitment in govt will not be permanent.

JI: not interested as it gives security for govt jobs but there are no vacancies, so the need to appear for the exam is 0

DSS: not really interested in TET as that only gives room for govt schools. Aspirations are higher than working in BMC or state board schools. So, don’t aim for TET

SH: why TET is there and why is this a necessity for TET as anyway govt vacancy is not there; so what’s the point in giving the exam

ST: students don’t like it as many students who are good at the college, but the TET curriculum are very technical and not open-ended and no situation is actually correct because what colleges teach is looking at one situation from a different angle and TET has one correct answer. So there is a mismatch between the test and the syllabus

JA: TET is good and now the validity is increased and it is a tough one to crack.
 
VK: if we want to give a good teacher in society, TET is a must. If we look for teacher attitude then TET is a good way to give that

SK: students come to seek references to prepare for TET. Preparation for CTET helps in TET exam

SB: lifelong eligibility (new rule). Govt does not trust the B.Ed process neither the curriculum hence came up with TET. Students who really want to enter the teaching profession, especially in govt sector, give the exam

SW: little tough. But now need to give this to gain opportunity in govt jobs. They do not prefer to give TET

SS: Difficult to get through but need to get through at any cost for govt placements. 

· Teacher educator’s perceptions about TET

· How student have performed in TET?
VS: although very few students apply. 19 passed TET in the last academic year; but it’s difficult to track how many applied. 
JI: 15-20 pass out of the 50 students who appear
DSS: very less apply. So pass % is low
ST: 40/50 will attempt. Passing is 50-60%
JA: 20-25 attempt for TET, and 7-8 clear the test 
SH: 20% have applied and only 2-3 students have passed
VK: didn’t pay attention, 1-2% have qualified
SK: 70-80% apply whereas 20-25% qualify
SB: no record of students who give TET. however, 25-30% attempt TET- students mostly pass; but do have 2nd attempt students
SW: all students apply, 2-3 % pass. CET passing is more.
SS: all students apply and pass % is above of the nation. 8-12 % is pass %

V 5.4: What were TE’s response to TET pass rate in comparison of their college with others. Comment on answer for 5.4 
VS: never thought about this
JI: I don’t think any college is pushing students to give TET exams. Teachers and students invest time to get through TET. if this is not done, the quality of education if compromised
DSS: not looked from this angle
SH: the TET pass % is not dependent on college but on the students who give it and on their determination.
ST: even though the coaching is available but it mostly depends on students interests and also the kind of Q paper the TET brings up with. As TET and the B.Ed test completely different types of questions and have really mismatched objectives. It’s solely to get into govt schools
JA: syllabus of TET is very right/wrong based whereas situations are based on what happens at that time and we teach them to be reflective which TET does not test
VK: no idea
SK: seriousness to teach and goal towards teaching and finishing up the syllabus. E.g: Alternatives to teaching during covid, less staff in the institutes
SB: depends on every student. Where they did not get the guidance they do not fare-well
SW: depends on students. Not college
SS: not depending on the university but more on how much the students wants to take it up. If students are interested; we’ll provide help.

VI section: each question is important:
VI 6.1: Where are the students employed after completion? How do they look for jobs?
VS: international schools, IB schools. Govt vacancies are extremely less. Jobs as content writers and educational motivators in various. They look for jobs through the schools they intern in while in the 2-year program.
JI: CBSE, IB, IGCSE, KVs. All kinds of schools across Mumbai. Placement cell is highly active at the institute
DSS: even before they pass, they are employed especially where they have interned. The majority of students get through CBSE schools
SH: even before they pass, they are employed especially where they have interned. Pvt neighbourhood schools are in demand
ST: unaided schools for the students who come in from rural areas. Pvt schools are more in number and they look for jobs individually
JA: CBSE & ICSE schools. Math & Science students get absorbed into pvt schools at the time of their internships. Issues arise for students who come from regional language background 
VK: no placement. They look for jobs on their own. Individually
SK: Affiliated with International schools of Amravati and they come to the campus for the interview process. 2-3 students get selected in IB schools. Some students look individually at Pvt and govt schools as well. 
SB: students look for jobs than study further. Get admitted in pvt schools. Placement committee who arrange campus interviews for schools, especially B.Ed. After M.Ed and qualifying SAT attempt for EOs, or teaching in B.Ed colleges (especially in pvt colleges)
SW: no placement or affiliation. Pvt schools are given a list of students and phone numbers of students who pass from our colleges. Flyers from schools is also sent to students for vacancies.
SS: -

VI 6.3: What proportion seek government jobs? 
VS: not really. Because they don’t get enough money. Students don’t look for security but look for more experimentation and want to try other colleges that suit them
JI: very few students seek govt jobs
DSS: not many look at govt jobs as pvt schools pay more and B.Ed is not a mandatory requirement. But they do look for accreditation at CENTA.
SH: very less because of no vacancy
ST: all look for a govt jobs
JA: not too many as there are really less vacancies
VK: seek all, but very less get
SK: almost all
SB: only when there are positions open, or through donations
SW: sought by everyone, but because govt jobs are fewer, it becomes tough

VI 6.4: And what proportion got government jobs?
VS: extremely low
JI: extremely low
DSS: very very few
SH: extremely less
ST: but very few % get through as there are no vacancies.
JA: -
VK: 10-15%
SK: 2-5%
SB: very less
SW: very less

VI 6.5: All about campus interviews. Affiliation to private schools. About selection and appointment.
VK: no
JI: no tie ups with schools
DSS: placement cell is around and the placement rate is high. So students use placement cells and also look through individually sources as well
SH: do have a placement cell but students try and find jobs individually and especially through the schools they interned while their school internship program
ST: not really
JA: preparation takes place for campus interviews as campus placements do take place. Tie up with alumnus where they teach and also with internship schools
SK: not really
SB: no
SW: no

VI 6.6: What is the starting salary in private schools?
VS: 20-35k. Depends on the grade they teach
JI: 22-24k
DSS: the salary range is huge. The highest 45k and regional language schools will be 12-15k
SH: 25k in English medium schools and vernacular medium get 7-10k
ST: 10-12 k
VK: less than 5-10k. primary teachers get less and secondary teachers to get more comparatively
SK: less than 10k
SB: 5-8k
SW: 5-35000 (depends on the types of school and teaching experience along with which grade did the placement take place)
SS: 10k-40k

VI 6.7: Entry into NGO who are working in education sectors. 
VS: yes. Akanksha NGO,. Paid around 15k
JI: yes. Some get through but in schools only where NGOs work
DSS: yes. A lot of NGO schools
SH: Yes, but only some get through NGOs (khusiyon ki pathshala). because they want to get into teaching
ST: not really.
JA: 25k-35k. 12-15k for primary std teachers and also for regional background teachers
VK: not really. Just schools of govt, pvt or even if there are any NGOs, they recruit as their teachers to teach in govt/pvt schools only 
SK: very less. e.G. One student got through an NGO that was working on the RTI Act. So he got more interested in that and then started giving lectures on the same
SB: fewer NGOs compared to metro cities so no alternatives
SW: 1-2 students 2 years back. But not too many
SS: yes. Not too many but they do

VI 6.8: Are there examples where students are pursuing other careers related to education?
VS: content writing
JI: teaching is the only profession they look at
DSS: coaching classes, own schools, 
SH: not many interested in anything other than teaching
ST: content writers or go in for higher education. Education consultancy. Teacher training.
JA: HR, curriculum planning and designing for CBSE schools
VK: fewer people opt for something out of the way than teaching
SK: MPSC, UPSC exams, state govt jobs, banking sector
SB: administrative jobs
SW: engineering or medical

VII: Information about TE’s institutional experience
7.1: kinds and extent of challenges from students: (for example quality of students)
VS: teaching-learning assignments where there is reflection, it takes more time for students to get the desired answers because they are used to MCQs or 1 straight answer
JI: no issues before the pandemic. Just one long term goal we need to achieve if to bridge the gap between what the school expects and what to teach then through the curriculum. 
DSS: no challenges as such
SH: attendance was an issue but due to pandemic everyone is attending but not many are responding. Also, as there are many women students, they face issues in attending due to family responsibilities
ST: reflection is a tough skill to master and also make them reflect and think in a language that is not their MT. Master-level demands a lot of communication and counselling that they require from faculties. So it’s not strictly professional. Due to covid- technology was also an issue.
JA: admission is a challenge as students come in January and so 6-7 months are lost; especially due to covid. However, even if not covid, students get in until November. 1st sem is almost lost in this duration. 
VK: all teachers need to take up the effort of training and teaching students. Not everyone takes the effort to make them good teachers. For e.g. CCE in D.Ed college- just theoretical knowledge and nothing about it in depth. I took extra classes for an in-depth understanding of CCE. Content knowledge is less transmitted. Updated content is not taught to students. For e.g.- Learning outcomes
SK: get 1.5 lacs to 2 lacs salary so they need to pay back to the society by giving enough time and education to the students. No challenges as such
SB: because of so many years of practice- no challenges as such. Only when content changes, we need to upgrade ourselves accordingly and then teach. But it’s not a challenge. 1-1 dialogues with students wrt to attendance
SW: irregular students due to lower pass percentage students who get admitted. 1st 6 months is very difficult to regularize attendance. Some students leave the course mid-way due to the time they can’t give to the course. This issue was not prevalent 10 years ago
SS: content knowledge is usually poor in students and it take sup time to bring them to the level so that to teach pedagogy

7.2:Employment related challenges. (tenure, salary and Faculty development opportunities)
VS: want to do much more for the students but do not get more time. Too much routine work then takes time away from making progress professionally. E.G no time to attend conferences
JI: no challenges as such. We have enough opportunities to build ourselves and govt salaries are well paid. Promotions are also in place. Just we don’t get enough time to guide and mentor P.Hd students
DSS: not really as college turned into autonomous
SH: salary is an issue. 
ST: professional challenges were when I started out in the career, but now able to mitigate them.
JA: things are in control at the faculty level
VK: DIET faculties, it’s been 8 months that they haven’t received a salary. 60% Central and 40% state govt. state govt has given, central govt is lacking
SK: not really
SB: not really because refresher courses and orientation courses are available for us. Paper publications in progress. Promotion is based on published courses. Faculty Development Program
SW: professional development opportunities are a little less
SS: no challenges as such

7.3:Comments about NCTE regulations if any?
VS: no issue
JI: no issues as such
DSS: no issues
SH: no issues
VK: -
SK: not really
ST: not really
JA: gives guidelines for the syllabus. So we follow whatever comes from there and no issues from their end
SB: these regulations are very imp for courses to run
SW: every 4 years, the rule and regulations change and then adaptation takes time. 
SS: no problems at that end because its autonomous


7.4: Comments about the affiliating body to which they are attached to.
VS: just the curriculum is given by MU. no issues here
JI: -
DSS: not really
SH: no issues as such. Just go with the flow
ST: no issues and we cannot do much
JA: no issues
VK: -
SK: no
SB: not really they also follow NCTE. The local enquiry committee come to visit every 2 years to check if NCTE guidelines are being followed
SW: no
SS: everything is ok

7.5: Comments about affiliating schools for practice teaching
7.6a: Views on 4- year program as per NEP 2020
VS: just the pedagogy subjects are so difficult to learn and now combining them with teaching skills will be difficult to administer and teach in the 4-year course. Students may not be very involved in the education subjects compared to the pedagogy subjects. I don’t think it would improve the quality of teachers. Although it is important to integrate the concept and pedagogy (methodology); so hopefully this should be achieved. Both these teachers should work in tandem and not in isolation because if the syllabus for concepts and methodology is being made separately; then how to achieve this integration..
JI: teacher and staff recuiritment is huge issue, given not everyone is well versed with Education as a discipline. They should get merged with Education colleges. Infrasturure is also a huge issue and should be looked at it carefully and resources should be provided   

DSS: they do not talk about B.Com-B.ED. So commerce students will be a misfit. looking forward to it. I am all for regional language integration. The decision to become a teacher will come in quite early in life and hence commitment will increase. Teacher quality will also improve

SH: it’s good concept-wise but implementation is going to be difficult. The quality of teachers will improve but it should be done at the grassroots level
ST: 4 years course is only 1 amongst the other ways for teacher education. It should not be the only way to drive teachers into the education sector. Colleges who are starting this, are starting as an alternative and do not want to make it the sole entry point for students into teaching. Infrastructure is also going to be an issue. Along with that, the curriculum formation is going to be an issue because each one is doing that course because there seems to be less integration. The quality of teachers depends on the actual implementation in the field. Cannot say much now
JA: if now only the passion is less, how will students at 12th std come to know that teachings their claiming and take it up as their profession. It should be termed as a professional course where there should be entrance tests like when students get into engineering. Sam kind of weightage and treatment to be given to teaching like it’s given to medical and engineering. Quality and aptitude should be looked for in students who seek admission. Quality of teachers should increase if the recuitrmrnt process if not compromised 
VK: no mention of D.ED. anywhere. It’s left to the gods to be decided about D.Ed
SK: vacancies are less however, students applying for posts are large in number. It’s a good thing as it is right after the 12th and students will get more opportunities to be focused on their careers. This will help in getting better quality teachers after they pass out
SB: quality of teachers will improve because those who actually want to become teachers, will enrol. The focus will be at par with the dedication to become a teacher. Central level examination to be got in to avoid any fidgeting.
SW: primary education if they need teachers, but NEP has come up with one same criterion for across school education, it is difficult to assess and comes as a drawback due to one same criterion. Graduation also needs to be completed along with education subjects. Too much load on teachers. 
Govt needs graduate teachers, hence they got integrated B.Ed

SS: structure should be designed systematically. Fees and salary of teachers do not complement each other. Quality of teachers will obviously increase

7.6 b: What is their say on the present two year B.Ed? should it be continued or not?
VS: ok with the 2-year program to continue..
JI: everything cannot be centralised. Diversity is the need of the hour. Different needs as per the need of the population. Everything cannot be just one. India is huge and it needs diversity which will suit all kinds of population. They’ll do away with composite and will get in the 4 year program. 
DSS: We’ll have to see what they do with composite by keeping it for the next 5 years
SH: should continue with composite. What about colleges that do not have degree colleges. What about those?
ST: have both kinds of system as for students who have already completed B.ED- they need an outlet. Also an open option for students who later realize that they want to pursue teaching- they would have lost this opportunity because of the integrated program. The 2 year should continue with the 4 year course
JD: it will eventually ween out like the 1 year program and eventually only the 4 year should remain
VK: - 
SK: The composite program should run for some years to see if Pvt colleges are able to sustain themselves within these rules laid by the government and needs to have quality checks of students passing out from govt and Pvt colleges. If the quality is not up to the mark, then the govt can take a decision to stop the composite program as well as shut down the pvt teacher education colleges
SB: The composite course will be available until 2030. Senior colleges will need to apply for such B.Ed colleges. Education colleges will have an Education dept for B.Ed where students will get integrated degrees.
SW: For now, they’ll have to keep the composite program for earlier students who have already passed B.Ed. hence kept for them
SS: drop the 2 year course after giving prioro intimation. 

VIII: About COVID related issues: (Preparation, learning using technology, access to technology for self and students? Any novelty brought in and so on)
VS: teachers and students joined a lot of online teaching-learning skill development workshops to be able to handle the E-learning proactively. Learnt a lot from other colleges teachers and also from students who were tech-savvy and complete the course online. College did not take much initiative, but it was the individuals who took up the initiate. Internships were also online. Lectures were difficult because it was online and not everyone was participative. Calling everyone individually after class and trying to understand if they have understood. Conducting co-curricular activities was difficult in the beginning, but over the year they were able to manage it. 
JI: engagement is a huge issue. Blended learning is not possible in a course like teaching. It requires reflection and discussion and this cannot happen online. Peer learning is compromised highly. 
DSS: a huge IT dept so they supported the teachers and students. Missing the F2F touch; however, how much possible, we tried to get it done online. Many students applied for govt scholarships and the college filtered who were the ones needed the most money and granted scholarship from the management of the college and in fee reduction. But in terms of teaching; it didn’t affect much
SH: everything working well, especially positively working more than covid. Everything from classes to activities to examination to community work is going well
ST: access to online bandwidth and resources at M.Ed level has been an issue. Students and faculty have struggled with online classes due to connectivity issues. The F2F has been missed as much of the learning and teaching used to happen similarly. Examinations were compromised as it was conducted more on recall-based and couldn’t do much reflective testing of knowledge. The compromise of teaching-learning is so huge that students who were not even taking part in activities or discussions when classes were offline; have further gone into their hole and not actually learning.
JA: not against online teaching. But it should be a complementary process where both parties should be involved. Access was limited, resources were limited. Infrastructure was limited and therefore the quality of teachers who passed out during covid times is going to be substantially compromised. unfortunate to be a Principal in these times and it has been more compromised especially for women because of them being primary caregivers. We also don’t know how much the students have understood as most od not participate in discussions 
VK: the online platform is not preferred by students. No mobile, no network for some students. But we tried to teach how much ever we could. No assistance for economical or medical issues. NGOs and I have taken the help of other staff and contributed for students to not lose on studies. Aamdar, DIET has helped in terms of providing access. 4 staff on Clock Hour Basis. A permanent teacher is a music teacher. Academically has been affected a lot. But 100% of students have not gained the education. F2F is affected due to online teaching.
SK: The atmosphere at the college is extremely low at the college due to covid. Cannot meet and teach F2F, which reduces the educational quality. Melghat side students do not have access to internet and computer so they get backlogged in studies. Students are frustrated by staying back at home and learning and they are wanting and getting in touch with faculties to see if colleges can start. Although online classes are running and getting through on a day-to-day basis
Alternatives for the program to run smoothly: Teach children who live in the vicinity→ Film the recording and put it on a DVD and share it with the institute

SB: practical internship was hampered because schools were closed. 5months of practical work B.Ed has been hampered. Theory completed by online mode though. Practical sessions were then conducted by looking for students who live nearby, teach them, video record and submit that as the practical component
Students did not come with personal issues related to economic or medical 
Remote places where students used to stay, an exemption for certain services and increased deadlines 
No complaints from faculty.

Online is ok, but f2f is needed for actual experience

SW: communication with students has been hampered. Irregularity of students increased and many students started giving excuses wrt bandwidth and or internet. 23rd Nov- 20th Feb physical classes. Later went into online mode again.
Although classes were regular (physical) we gave an alternative to students to be present physically or online and made suitable arrangements for both

SS: all throy completed online but actual school experience was missed. Other than these, no challenges. However even though students faced bandwidth and internet challenges, we were able to overcome as we had no alternative. So, we had to go on with what was available. F2F was highly compromised
 







